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 Promoting international scientific cooperation critical challenges to sustainable development
Letter by the Executive Board
UNESCO
Dear Delegates,
Welcome to the second edition of IISMUN!!! It’s an honor for us to be your E.B! Even though you have been given some prior workshops, but still, if you have any queries regarding rules and procedures, research, etc, then kindly contact the E.B.
You’ll be judged upon the mentioned criteria:
· Research skills – Your research material
· Debating skills – How well can you put your points and counter other people’s points
· Diplomacy – being in line with your country’s foreign policy
· Lobbying – convincing other delegates to support you (to vote for you and speak in your favor)
· Delegate courtesy – Your manners!
The following sub agendas develop the concept of sustainable development which also include the up liftmen of all parts of society:
1) Education with quality, equity and inclusion
2) Protection of world heritage sites in areas of armed conflict

And do not worry too much about the mentioned criteria. If you’ll be very cool, active and confident in the committee, we’ll mark you equally. Now mark delegates, MUNs are not only about researching and debating. But they’re more about learning how to socialize with people, how to convince them with your ideas, and how to use your brains and confidence in certain situations. 
We are hoping for a great debate! Work Hard! Have Fun!
Best Wishes.
KASHISH JAIN
(Chairperson – UNESCO) 
jainkashish16gmail.com

KASHISH MITTAL
(Co-Chairperson – UNESCO) 
mkashish1511@gmail.com

RAUNAK SINGH BHANDARI
(Co-Chairperson – UNESCO) 
raun232@gmail.com


WHAT IS UNESCO

UNESCO is responsible for coordinating international cooperation in education, science, culture and communication. It strengthens the ties between nations and societies, and mobilizes the wider public so that each child and citizen:
• has access to quality education; a basic human right and an indispensable prerequisite for sustainable development;
• may grow and live in a cultural environment rich in diversity and dialogue, where heritage serves as a bridge between generations and peoples;
• can fully benefit from scientific advances;
• and can enjoy full freedom of expression; the basis of democracy, development and human dignity.
 
UNESCO's messages are of increasing importance today, in a globalized world where interconnections and diversity must serve as opportunities to build peace in the minds of men and women.
          





Sample of position paper:-
Country: United States of America

Achieving Sustainable Growth through the Promotion of Gender Equality 
The United States of America (United States) recognizes that gender equality is a fundamental human right, a commonly shared value, and a necessary condition for the achievement of the internationally agreed Millennium Development Goals (MDGs).
 Internationally, the United States strongly supports the principles of the Convention on the Elimination of all Forms of Discrimination against Women (CEDAW), producing an “international bill of rights for women,” as well as ensuring an end to sex-based discrimination against women on a worldwide scale. The United States emphasizes the value of Agenda 21 produced at the Rio Earth Summit in 1992, highlighting the importance of gender equality in the quest for global sustainable growth and development. The United States notes with importance the Fourth World Conference on Women (FWCW) and its determination to advance the goals of equality and development for all women in the interest of humanity by taking all necessary measures to eliminate all forms of discrimination against women and the girl child, while removing all obstacles to gender equality, as well as the advancement and empowerment of women. The FWCW also promotes people-centered sustainable development through the provision of basic education, life-long education, literacy and training, and primary healthcare for girls and women.
 In 2005, the United States took part in the IV Summit of the Americas which called for the elimination of discrimination against women at work through the implementation of a range of policies that will increase women’s access to decent, dignified and productive work to ensure that men and women enjoy equality in the workplace. In 2012, the United States participated in the VI Summit of the Americas which aimed to strengthen the administration of public security and gender equality through promotion of citizen and community participation, institutional coordination, as well as training and education. Nationally, the government of the United States is constitutionally obligated to provide women in America with universal equality and participation on both a state and national level. The 19th Amendment to the United States Constitution (1920) allows women to vote and provides the legal status for women to seek equal rights and protection under the law. In 2009, President Barack Obama issued Executive Order 13506, which established the White House Council on Women and Girls to coordinate federal policy on issues, both domestic and international, that particularly impact the lives of women and girls, including providing assistance to women-owned businesses and working to increase the participation of women in the science, engineering, and technology workforce, and to ensure that federal programs and policies adequately take those impacts into account.
 the United States proposes E.Q.U.A.L.: Ensure that the international community addresses gender inequalities in education, assisting countries in developing gender-sensitive teaching and learning materials to promote the equal participation of women and men in society and at work; Quicken the reduction of the gender gap by ensuring and supporting full participation of women at all levels of decision-making, and implementation in development activities and peace processes; Utilize women’s equal access to economic resources, including land, credit, science and technology, vocational training, information, communication and markets, as a means to further the advancement of women by means of international cooperation in the context of sustainable development necessary to sustain social development and justice.	


 (
INTRODUCTION TO THE AGENDA
The United Nations defines Global Sustainable Development as
Development that meets the needs of the present without compromising the ability of future generations to meet their own needs.
It identifies three 'pillars' of sustainable development:
* 
Economic development
 
 
development
 which aims to ensure that countries produce operational profits allowing them to continue to function
* 
Social development
 
 
development
 which aims to ensure that people experience good social well-being - i.e. they are content
* 
Environmental development
 
 development which aims to ensure that the world is living within the means of its natural resources i.e. that resources are used at a rate which does not irrevocably diminish them but at a pace that fosters their continual supply
17 SDG’s of the 2030 Agenda for sustainable development.
During committee sessions, we hope to see a fruitful discussion on present and future measures being taken by countries to fulfill 2030 agenda.
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SUB AGENDA

EDUCATION WITH QUALITY, EQUITY AND INCLUSION

	
Sub AGENDA – Education with Quality, Equity and Inclusion

UN System Research	

	Understanding the UN system will help you play your role realistically at a Model UN conference. It is important to understand which bodies and actors make up the UN system, what the UN can and cannot do, and how the UN addresses international issues. MOST IMPORTANTLY YOU SHOULD BE TOTALLY FAMILIER WITH THE UN CHARTER.

Introduction


As societies are faced with rapid change over the time,become more integrated and knowledge-intensive, a premium is placed on their citizens’ capacity to solve problems, to change, to adapt and to think critically. Increasingly, it is a country’s level of education and skills that drives its development. Education systems can foster inclusion of all infants, children, and adolescentsand Young people and (learning to know, learning to do, learning to live together and learning to be), learning still tends to strongly focus on the development of cognitive skills and the assimilation of knowledge. ISIS essential, but at the same time, learning programs and environments must better promote the understanding of oneself, of others, and of the world around us. The concept of inclusion UNESCO’s holistic and rights-based approach calls for inclusive quality education which meets the basic learning needs and enriches the lives of all learners, regardless of their background and circumstances, with a particular focus on vulnerable and marginalized groups. They need to be provided with equitable access for the purpose of achieving this approach.(www.unicef.org/education/files/Equity_and_inclusion_guide.pdf)
Mandate and Functions of UNESCO
The main objective of UNESCO is to contribute to peace and security by promoting collaboration among nations through education, science and culture in order to further universal respect for justice, law and human rights and fundamental freedoms proclaimed in the Charter of the United Nations, for all without distinction of race, sex, language or religion.UNESCO is now a laboratory for new ideas and approaches that are taken as a basis for international regulations to deal with emerging problems facing humanity ethical. UNESCO and at the same time clearing house, it disseminates information and knowledge, thus helping Member States to develop the potential of the society in various spheres of activity, in particular, the so-called "human factor".In other words, UNESCO promotes international co-operation between Member States in matters of education, science, culture and communication. UNESCO is working to create conditions for genuine international dialogue based on respect for universal human values ​​and sovereignty of each civilization and culture. This role of UNESCO is particularly important today, when terrorism is a threat to all humanity. 
The world desperately needs a global vision of the prospects for sustainable development, the basis of which - human rights, mutual respect and peoples and poverty alleviation. These lines form the basis of the mission and activities.
In order to fulfill its mandate, UNESCO performs five principal functions:
· Prospective studies: what forms of education, science, culture and communication are needed in tomorrow's world? 
· Advancement, transfer and exchange of knowledge: relying primarily on research, training and teaching.
· Standard setting: the preparation and adoption of international laws and binding recommendations.
· Provision of expert services: Member States to define their development policies and development projects in the form of technical cooperation.
· Exchange of specialized information
CAUSES OF EDUCATIONAL INEQUALITY AND ITS SPREAD WORLDWIDE:
· The UNESCO report of 2015 documents of what it describes as ‘vast gulf ‘ in educational opportunity notes some facts:
· One in three children in developing countries (193 million in total) reaches primary school age having had their brain development and education prospects impaired by malnutrition – a figure that rises to over 40% in parts of South Asia. 
· 75 million children of primary school age are not in school, including just less than one-third of the relevant age group in sub-Saharan Africa. 

· Whereas over a third of children in rich countries complete university, in much of sub-Saharan Africa, a smaller share completes primary education and just 5% attend university level.
· Children in the poorest 20% in countries such as Ethiopia, Mali and Niger, are three times less likely to be in primary school as children from the wealthiest 20%. In Peru and the Philippines, children in the poorest 20% receive 5 years less education than children from the wealthiest families. 

· Wealth is not the only marker for disadvantage. Girls are still neglected in education. Gender enrolment gaps remain large across much of South Asia and sub-Saharan Africa. Disadvantages based on language, race, ethnicity and rural-urban differences also remain deeply entrenched. In Senegal, children in urban areas are twice as likely as those in rural areas to be in school.

· Surveys in 55 developing countries reveal that girls are more likely to be out of school at a lower secondary age than boys, regardless of the wealth or location of the household. Almost two thirds of the world’s 775 million illiterate adults are women. In developing regions, there are 98 women per 100 men in tertiary education. There are significant inequalities in tertiary education in general, as well as in relation to areas of study, with women being over-represented in the humanities and social sciences and significantly under-represented in engineering, science and technology.

· Gender-based violence in schools undermines the right to education and presents a major challenge to achieving gender equality in education because it negatively impacts girls’ participation and their retention in school. In addition, ineffective sexual and reproductive health education inhibits adolescents’ access to information and contributes to school dropouts, especially among girls who have reached puberty.

· Nigeria is projected to have 7.6 million and Pakistan 3.7 million children out of school in 2015. “Both suffer from weak governance and high levels of inequity in finance and provision,” the report notes. Pakistan still enrolls only 80 girls for every 100 boys 

· Ethiopia and Burkina Faso will have more than 1 million children out of school in 2015. 

· In all, 12 countries will have over half a million out-of school children in 2015. 

Today, education remains an inaccessible right for millions of children around the world. More than 72 million children of primary education age are not in school and 759 million adults are illiterate and do not have the awareness necessary to improve both their living conditions and those of their children.

· In certain countries, such as Somalia and Burkina Faso, more than 50% of children receive an education for a period less than 2 years.
· The lack of schooling and poor education has negative effects on the population and country. The children leave school without having acquired the basics, which greatly impedes the social and economic development of these countries.

· Today, it is girls who have the least access to education. They make up more than 54% of the non-schooled population in the world.This problem occurs most frequently in Arab States, in central Asia and in Southern and Western Asia and is principally explained by the cultural and traditional privileged treatment given to males. Girls are destined to work in the family home, whereas boys are entitled to receive an education.

· In sub-Saharan Africa, over 12 million girls are at risk of never receiving an education. In Yemen, it is more than 80% of girls who will never have the opportunity to go to school. Even more alarming, certain countries such as Afghanistan or Somalia make no effort to reduce the gap between girls and boys Vis-a-Vis to education.
· (en.unesco.org/gem-report/sites/gem-report/files/GMR2009_pressrelease_EN.pdf)



Policies for strengthening equity:-
· Drawing on international experience, the report identifies a range of policies to remedy extreme inequality. These include the removal of school fees for basic education, increased public investment, incentives for girls and marginalized groups, and a strengthened commitment to education quality. Conversely, decentralization has often widened inequalities by reinforcing financing gaps 
between rich and poor regions.

· Overcoming inequality: why governance matters sets out a wide-ranging agenda for reform. The central message is that governments need to attach a greater priority to fairness and social justice. “If the world’s governments are serious about Education for All, they must get more serious about tackling inequality,” 
· (MENTORING a solution to this issue): -

· The Brightside Trust is one organization that recognizes the potential that mentoring holds. They are a charity who provide online mentoring services, in conjunction with educational and industry partners, to help young people access educational and careers pathways that they may previously not have thought possible.
· What the mentoring does, is at key moments of transition, brings [young people] together with people who have been there, done that and gone through the system, who can help and give them support the whole way through.

· The confidence mentoring brings out in a person can result in some startling transformations in young people who previously might have lacked direction.

· Mentoring is not a catchall solution or a substitute for deep-rooted systemic change. But it does hold the potential to help young people overcome the hurdles present within the current system, for those who cannot wait for large-scale progress.

These are some solutions by which we can bring equitable access to education.

TIPS FOR RESEARCH:-
For an informative and extra research following sites and PDF can be really helpful:-
· www.unesco.org/new/en/education/...education.../quality.../equity-and-      inclusion

· unesdoc.unesco.org/images/0018/001818/181864e.pdf

· www.oecd.org/education/school/39989494.pdf

· unesdoc.unesco.org/images/0014/001402/140224e.pdf

· Convention against Discrimination in Education – IUNESCO


· https://www.unicef.org/education/files/Equity_and_Inclusion_Guide.pdf
· unesdoc.unesco.org/images/0023/002312/231288e.pdf



The Executive Board will consider all UN Reports as credible information or evidence:
United Nations Main Page
UN Charter
UN Systems
UN Overview
UN Educational, Scientific and Cultural Organization (UNESCO)

Proof and evidence in the Council Evidence or proof is acceptable from the following sources:
News Sources:  News agencies like Reuters (http://www.reuters.com/) and state owned news channels like Russia (http://en.rian.ru), Iran (http://www.irna.ir),United Kingdom (http://www.bbc.co.uk/) and P.R. China (http://cctvnews.cntv.cn/) can be used as evidences.


Government Reports: These reports can be used in a similar way as the State Operated News Agencies reports and can, in all circumstances, be denied by another country.
Examples are United States of America (http://www.state.gov/index.htm), Russian Federation (www.mid.ru/en/main_en), India (http://www.mea.gov.in/), People’s Republic of China (http://www.fmprc.gov.cn/eng/): France (http://www.diplomatie.gouv.fr/en/):
Multinational Organizations like NATO (http://www.nato.int/cps/en/natolive/index.htm),
ASEAN (http://www.aseansec.org), OPEC (http://www.opec.org/opec_web/en/







Educationworldwide

Worldwide, more people than ever before are benefiting from an education. Over 1.5 billion childrenand youth are enrolled in kindergartens, primary and
secondary schools and universities. From 1999 to 2008, an additional 52 million children enrolled inprimary school. The number of children out of school was more than halved in South and West Asia, and insub-Saharan Africa enrolment ratios rose by almostone-third. Access to education is steadily expanding;across developing countries, enrolment in highereducation has risen sharply, and innovative literacyand adult education programmes are transforming
the lives of the disadvantaged.But a number of obstacles, including poverty, stillkeep 67 million children of primary-school age outof school, 53 per cent of whom are girls and almost43 per cent of whom are in sub-Saharan Africa.Enrolment rates are slowing and being eroded bydropout, particularly in countries affected by armedconflict where over 40 per cent of out-of-schoolchildren live. Gender disparities continue to hamperprogress in education. Around 17 per cent of the
world’s adults – 793 million people, of whom two-thirdsare women – still lack basic literacy skills.Millions struggle to learn in overcrowded classrooms, without textbooks or qualified teachers. An additional2 million teachers will need to be recruited by 2015 toachieve universal primary education, more than halfof them in sub-Saharan Africa.

UNESCO’s education mission

Since its creation in 1945, UNESCO’s mission hasbeen to contribute to the building of peace, povertyeradication, lasting development and interculturaldialogue, with education as one of its principalactivities to achieve this aim. The Organization’s otherhelds of action include the natural sciences, the social
and human sciences, culture, and communicationand information.Today, UNESCO is committed to a holistic andhumanistic vision of quality education worldwide,the realization of everyone’s right to education, andthe belief that education plays a fundamental role inhuman, social and economic development.
Setting standards


UNESCO’s commitment to the right to education isenshrined in three key standard-setting documents.Signed in 1948 in the aftermath of the Second World War,the Universal Declaration of Human Rights (Article 26)proclaims that: “Everyone has the right to education”.In 1960, the Convention against Discrimination inEducation, adopted by the General Conference of UNESCO,stated that the Organization “…has the duty not only toproscribe any form of discrimination in education but alsoto promote equality of opportunity and treatment for all in education”. It was, and remains, the fi rst internationalinstrument with binding force in international law thatdevelops the right to education in all its dimensions.
In 1989, the Convention on the Rights of the Child, inArticles 28 and 29, stipulated that primary educationshould be “compulsory and available free to all”, and thatit should allow children to reach their fullest potential.







Educational objectives
▶ supporting the achievement of Education for All
(EFA)
▶ providing global and regional leadership in
education
▶ building effective education systems worldwide
from early childhood to the adult years
▶ responding to contemporary global challenges
through education

How UNESCO works to meet these objectives
UNESCO is the only United Nations agency witha mandate to cover all aspects of education. Itswork encompasses educational developmentfrom pre-school through primary, secondary andhigher education, including technical and vocationaleducation and training, non-formal education and adult learning. The Organization focuses on increasingequity and access, improving quality, and ensuringthat education develops knowledge and skills inareas such as sustainable development, HIV andAIDS, human rights and gender equality. UNESCOworks with governments, National Commissionsfor UNESCO and a wide range of other partnersto make education systems more effective through
policy change. It coordinates the Education for Allmovement, tracks education trends and raises the profile of educational needs on global development
agendas. UNESCO is also an active and committedpartner in UN reform, which aims to improvecoordination, efficiency and delivery.
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Promoting the right to education
The universal right to education proclaimed by theUniversal Declaration of Human Rights (Article 26)is at the very heart of UNESCO’s mission and is an
integral part of its constitutional mandate. UNESCO’sConstitution expresses the belief of its founders in:“full and equal opportunities for education for all to advance the ideal of equality of educational opportunity.”


UNESCO’s Education Sector has five mainfunctions:
▶ Laboratory of ideas: anticipating and respondingto emerging trends and needs in education, anddeveloping education policies based on research and
country priorities.
▶ Standard-setter: developing standards, normsand guidelines in key education areas, and monitoringthe implementation of relevant legal and normative
instruments.
▶ Clearinghouse: promoting the development,implementation and dissemination of successfuleducational policies and practices.
▶ Capacity-builder: providing technical cooperationto develop the capacity of Member States to achievetheir national education goals.
▶ Catalyst for international cooperation: initiatingand promoting dialogue and exchange amongeducation leaders and stakeholders.
Four ways UNESCO supports the right to education
▪ Monitoring the implementation of the international normative instruments in this field

▪ Building and strengthening capacities and mechanisms and reporting

▪ Assisting Member States in reviewing and developing their national legal frameworks

▪ Mobilizing, developing and fostering global partnerships to raise awareness on key issues relating to theimplementation of international normative instruments on the right to educationIn a primary school in Adwa, Ethiopia.
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International targets
In the year 2000, the international community signed up to the Education for All andMillennium Development Goals. Currently the two most influential frameworks in the field ofeducation, they are an ambitious roadmap for the global community to follow, offering a long-term vision of reduced poverty and hunger, better health and education, sustainable lifestyles,strong partnerships and shared commitments.

Education for All (EFA)
The EFA movement is a global commitment led byUNESCO to provide quality basic education for allChildren, youth and adults. It began at the WorldConference on Education for All (Jomtien, Thailand,1990), which stressed education as a human right and outlined a holistic vision of lifelong learning. Ten
Years later, at the World Education Forum (Dakar,2000), 164 governments pledged to achieve EFA andidentified six goals with wide-ranging targets to be
met by 2015.They have multilateral institutions that organized the World Conference for Education for All remain thekey international stakeholders in the EFA movement:United Nations Educational, Scientific and Cultural
Organization (UNESCO), United Nations DevelopmentProgramme (UNDP), United Nations Population Fund(UNFPA), United Nations Children’s Fund (UNICEF)and the World Bank.As lead agency of the EFA movement, UNESCOfocuses its activities on key areas: policy dialogue, monitoring, advocacy, mobilization of funding andcapacity development.
The six Education for All Goals
Goal 1. Expand early childhood care and education
Goal 2. Provide free and compulsory primary educationfor all
Goal 3. Promote learning and life skills for young peopleand adults
Goal 4. Increase adult literacy
Goal 5. Achieve gender parity
[bookmark: _GoBack]Goal 6. Improve the quality of education













Education for All
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Millennium Development Goals
Also adopted in 2000, the eight MillenniumDevelopment Goals (MDGs) aim to halve poverty by2015. Although MDGs 2 and 3 focus on achievinguniversal primary schooling, empowering womenand eliminating gender disparities at the primary andsecondary levels, education drives the achievementof all the MDGs. This is because it equips people withthe knowledge and skills to break the cycle of povertyand shape their future life chances.

Goal 1. Eradicate extreme poverty and hunger
Goal 2. Achieve universal primary education
Goal 3. Promote gender equality and empowerwomen
Goal 4. Reduce child mortality rate
Goal 5. Improve maternal health
Goal 6. Combat HIV/AIDS, malaria and otherdiseases
Goal 7. Ensure environmental sustainability
Goal 8. Develop a global partnership fordevelopment

Three key UN initiatives
UNESCO currently leads three major initiatives withinthe UN family.The UN Literacy Decade (2003–2012) aims to create a greater impetusfor literacy, with stronger politicalcommitment, improved programmes foryouth and adults, and additional funding, in order toreduce the number of illiterate people.The UN Decade of Education forSustainable Development (2005-2014) encourages governments toincorporate the principles, values andpractices of sustainable development into teachingand learning, so as to address social, economic,cultural and environmental challenges.Launched in 2004, the UNAIDS Global Initiative on Education and HIV and AIDS(EDUCAIDS) works with more than 80 countriesto promote, develop and support comprehensiveeducational responses to the pandemic.
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Africa and gender: two priorities

Africa
Africa is a top priority for UNESCO and education iskey to the region’s development. The past decade hasseen marked advances towards EFA in sub-SaharanAfrica. Indeed, the region has increased primary netenrolment ratios by almost one-third, despite a largerise in the school-age population. Gender gaps havenarrowed at the primary level, more children aremoving from primary school to secondary educationand real expenditure on education has increased bymore than six per cent each year.But major challenges remain. Sub-Saharan Africa isunlikely to reach the EFA literacy target set for 2015.It is home to almost 43 per cent of the world’s out ofschool children, levels of learning achievement arelow and gender disparities are still considerable. Italso has the largest share of the world’s populationinfected with HIV, with 90 per cent of the world’s two
million children living with the virus in sub-SaharanAfrica. UNESCO works with the African Union, which has defined development goals for the region through
the New Partnership for Africa’s Development and theSecond Decade of Education for Africa (2006-2015).UNESCO supports the Decade through its core
initiatives in support of EFA as well as through sectoranalyses, national education support strategies,monitoring and evaluation.
The importance of quality
Democratic Republic of the Congo:
A prizewinning UNESCO literacy
project, Collectif Alpha UJUVI.

The Basic Education in Africa Programme supports the holistic and comprehensive reform of basic educationand an uninterrupted nine to ten years of quality basiceducation, including early childhood care and education(ECCE).

The Pôle de Dakar supports African countries withsectoral diagnoses, development of educationalstrategies, implementation of educational policies, andfacilitating external technical and financial support. Itconducts studies and syntheses, and carries out trainingin partnership with other institutions, with a view tostrengthening the skills of national education officers.
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Gender
“Girl’s secondary schooling carries a cascadeof lifetime benefits: higher incomes, higheragricultural productivity, lower child and maternal mortality, lower fertility, delayedage of marriage, better prevention againstHIV and AIDS. This is the right moment forempowering young women.”Irina Bokova, Director-General of UNESCO.
Gender inequality is still an obstacle to Education forall. Two out of three countries in the world face genderdisparities in primary and secondary education, andas many as half will not achieve the goal of genderparity in education by 2015, according to the 2010Global Education Digest – the flagship publication ofthe UNESCO Institute for Statistics.The Organization has developed a set of gendermainstreaming training tools to build gender equalityconsiderations into policies and programmes andsensitize educators. Within the UNAIDS family, HIVprevention education has a strong gender dimension:the Organization’s Gender and HIV and AIDS seriesseeks to bolster the self-confidence of girls – andboys – in tackling issues of reproductive health.Education to counter discrimination and promotehuman rights also engages with the issue of genderbasedviolence.In 2010, UNESCO was a signatory to the UN JointStatement on Accelerating Efforts to Advancethe Rights of Adolescent Girls, an expression ofcommitment to empower the millions of youngindividuals to hold the keys to a better future.
UNESCO’s new global partnership for girls’ and women’seducation seeks to address the distinctive barriers bothface in accessing learning, and in particular secondaryeducation and adult literacy. The partnership will scaleup global advocacy for girl’s and women’s education andintroduce programmes aimed at stemming the drop-outrate of adolescent girls in the transition from primaryto secondary education and in lower secondary schools,and focus on scaling up women’s literacy programmesthrough stronger advocacy and partnerships, includingwith the private sector.


Strengthening education systems
As the lead agency for Education for All,UNESCO’s top priority is to speed up accessto quality learning. The Organization helpscountries to develop inclusive, holistic andbalanced education systems from earlychildhood to the adult years.

Early childhood care and education
Early childhood care and education (ECCE) programmesprepare children for school, mitigate the effects ofhousehold deprivation, break the cycle of educationaldisadvantage between parents and children, andstrengthen prospects for economic growth.UNESCO advocates for holistic ECCE programmesthat include health, nutrition and security. The multifacetednature of ECCE presents the challenge ofcoordinating policy development and implementationacross different sectors (education, social affairsand health). Following the first World Conference onECCE held in Moscow in 2010, UNESCO is leadingan interagency project to develop a Holistic Early
Childhood Development Index, with UNICEF as amajor partner.




Primary and secondary education
Because of the increase in primary school enrolments,many countries have broadened the concept of basiceducation to include lower secondary education.For low-income countries, secondary education for all is a difficult target to achieve.Most high-income countries are close to universalsecondary education, with a large share of thepopulation progressing to the tertiary level, butmarginalized groups still struggle and face furtherdiscrimination in the job market. Through secondchanceprogrammes, young people who failed tocomplete primary education can acquire the skillsand knowledge needed to expand their livelihoodchoices.To ensure quality and relevance are maintained duringrapid expansion, UNESCO’s Secondary EducationRegional Information Base contains policy-relevantdata on secondary education in the Asia region tohelp education practitioners in developing policiesand reforms.

Higher education
Demand for higher education has risen sharply, withthe number of tertiary students increasing six-fold inthe last 40 years. Internationally mobile students arexpected to multiply by about 12 per cent annually.Rapid globalization has led to a diversification ofproviders, creating the need for reinforced accreditationand quality assurance systems.As the only UN agency with a mandate for highereducation, UNESCO helps Member States and their institutions widen access to quality higher educationthrough diverse modes of provision adapted to localdevelopment needs. Initiatives to inform policy includeGlobal Fora on essential issues such as university.
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Rankings (2011), graduate employability (2012) anddiversified provision and financing of higher education(2013). Normative instruments are in place to supportinternational mobility of students and graduates.UNESCO is in the process of revising the RegionalConventions on recognition of higher education
qualifications as well as exploring possibilities toestablish a Global Convention for all Member States.Further activities promote quality assurance in highereducation, support institutions and states, reducebrain drain, and enhance inter-institutional cooperationand networking through the UNESCO Chairs andUNITWIN programmes.

Reconstructing education after
disaster and conflict
A significant proportion of the 67 million children outof primary school worldwide live in countries affectedby war and natural disasters. Achieving EFA requiresensuring learning opportunities for these children. Itis increasingly recognized that education must be amajor part of any humanitarian response. Conflict anddisaster-affected communities themselves prioritizeeducation, often even before more immediate materialneeds. Education restores routine and gives peoplehope for the future. It can also serve as a channel bothfor meeting other basic humanitarian needs, and forcommunicating vital messages that promote safety
and well-being. Rebuilding education systems is anessential element in restoring peace and laying theground for long-term sustainable development. The Inter agency Network for Education in Emergencies(INEE) is an open global network of practitioners andpolicy-makers working together to ensure qualityeducation in emergency situations. It brings togetherUN agencies and NGOs and places education firmlyon the agenda as part of the initial response to anemergency.
Back to school after the Haiti earthquake
Immediately after the Haiti earthquake in 2010, UNESCOopened up its premises to host the Minister of Educationand his cabinet, whose buildings were destroyed, andhelped carry out a damage and needs assessment ofeducation institutions. With close to 90 per cent of schools in the country’s West Department damaged ordestroyed, and more than 450,000 children displaced,an urgent priority was to open temporary schools andprovide learning materials. By the time schools reopened, an emergency curriculum had been developed anddisseminated with UNESCO’s support. To equip educatorswith the skills to recognize trauma and alleviate stressrelatedsymptoms, UNESCO with its partners trained over3,000 secondary school teachers and other educationalpersonnel on learner-centred psycho-social support. Anationwide census of all TVET centres was launched,and the first five centres are now being reconstructed andequipped. Another UNESCO initiative, “Unlivre pour un
enfant d’Haiti” (A book for a child in Haiti), launchedin collaboration with NGO Bibliothèques sans frontières(Libraries without Borders), collected 6,000 books whichwere circulated in 12 camps and 22 schools.
Debris, including classwork, Port-au-Prince, Haiti,where the January 2010 earthquake destroyed over athousand schools.
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Education and disaster riskreduction
Climate change, including a rise in extreme weatherevents, is contributing to a reduction in communities’coping capacities. A growing global population,particularly in urban areas with poor infrastructure andlack of emergency procedures, compounds theserisks, increasing the number of people vulnerable tohazards. Disaster risk reduction (DRR) aims to buildsociety’s resilience and ability to cope. Education hasa central role to play in equipping people with lifesavingand environmentally sustainable knowledge and skills. Both in the immediate aftermath ofdisasters and before, UNESCO supports MemberStates to integrate DRR into their education sectors.
UNRWA – Educating against the odds
With its 19,000 teachers and educators, the UN Relief andWorks Agency for Palestine Refugees (UNRWA) is one ofthe largest school systems in the Middle East. UNRWAand UNESCO collaborate with four ministries in providingbasic education and training for half a million Palestinianrefugee children in Jordan, Lebanon, the West Bank, Gazaand Syria. Following four different national curricula isone of UNRWA’s main challenges. UNRWA teachers andstudents work in extremely challenging circumstances,with 70 per cent of UNRWA schools operating on doubleshifts, many in unsuitable buildings.

HIV and AIDS
With an estimated 6,800 people newly infected withHIV every day, prevention education must be at theforefront of any response to the epidemic. Schoolbased
HIV education offers a very cost-effectiveapproach to prevention, as the right message canreach large numbers of young people from diversebackgrounds.
A seminal study undertaken by UNESCO into the costeffectivenessof sexuality education programmes providesa solid economic basis for the argument that suchprogrammes play a key role in HIV prevention amongst
young people. The study provides the data and analysis necessary to make a stronger and better informedcase for investing in school-based sexuality educationprogrammes, particularly in those countries most affectedby the epidemic.

The UNAIDS Global Initiative on Education and HIVand AIDS (EDUCAIDS) helps countries to respond tothe epidemic by giving particular attention to childrenand youth, especially the most vulnerable, within asector-wide approach.This work is reinforced by UNESCO’s efforts tosupport HIV prevention through sexuality education,based on the International Technical Guidance on
Sexuality Education published in 2009 in partnershipwith UNAIDS, UNFPA, UNICEF and WHO.The UNAIDS Inter-Agency Task Team (IATT) onEducation was created in 2002 to support faster andbetter education sector responses to HIV and AIDS.Convened by UNESCO, the IATT promotes educationas an essential element for the prevention of HIV andthe mitigation of the impact of AIDS.
A half-finished classroom in the Mugosi Primary Schoolnear Kahe refugee camp, Democratic Republic of the Congo.
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Information and communicationtechnologies in education
UNESCO works towards the inclusion of all learners,through the reinforcing of quality education and trainingand lifelong learning through the integration of locallyrelevantinformation and communication technologies (ICT) into teaching and learning. This includes, inparticular, open access modalities, communities of
practice, global digital libraries and resource centres,and digital learning tools.
The integration of ICT in education policies, the use ofmobile technologies for learning and ICT as a tool forliteracy, with particular attention to women, are someof the topics that currently form part of UNESCO’seducation programme. The Organization collaborateswith partners such as the Commonwealth of Learning toexpand understanding of Open Educational Resourcesand promote their wider use.
Monitoring learning achievement
Gains made in access to education cannot be sustainedwithout a parallel improvement in quality. Internationallearning assessments reveal marked global and nationaldisparities in learning achievement. UNESCO workswith a range of partners to improve capacity to assessand monitor quality and learning achievement. TheSouthern Africa Consortium for Monitoring EducationalQuality (SACMEQ) involves 15 ministries of education an produces cross-national studies on the quality ofeducation and schooling. The Latin American Laboratoryfor Assessment of the Quality of Education (LLECE) aimsto assess the quality of education and factors associatedwith students’ experiences and development. UNESCOBeirut, in collaboration with the Australian Councilfor Educational Research, is developing an Arab Statesinitiative to help monitor learning achievement andstrengthen national education systems, while UNESCO’sInternational Bureau of Education (IBE) supportscountries in the development of quality curricula for EFA.

Pakistan: Mobile learning, or m-learning, is taking off among the newly literate. UNESCO’s Mobile Phone Literacyproject aims to empower women and girls.
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Planning and managing education
To generate sustainable, large-scaleimprovements in education systems,
governments must be able to plan for andmanage school enrolments, assign teachers toareas where they are most needed, promotethe use of relevant, up-to-date curricula andmaterials, and facilitate pathways betweenthe different levels and settings of education.Improving their capacity to do all this willensure that education systems respond to thereal needs of societies.

Policy and planning
UNESCO helps national decision-makers todevelop and carry out solid and relevant educationpolicies and strategies. This support can come invarious forms: technical assistance with the designof education sector development plans; the use ofsimulation models or information systems; review ofeducation policies; assessment of national planningand management and development of capacitydevelopment plans; reinforcement of capacities;contribution to sector dialogue at country level;and the mobilization of donors to support nationaleducational priorities. UNESCO’s InternationalInstitute for Educational Planning plays a key role inreinforcing capacities in educational planning andmanagement.Partnerships are essential. UNESCO collaborates with the Global Partnership for Education (formerlythe Education for All Fast Track Initiative) to supportcountries facing acute challenges to achieve the EFA goals, including post-conflict and post-disastercountries.

Financing education
The aftershocks of the 2008 global financial crisis threaten to deprive millions of children of an educationin the world’s poorest countries. It is estimated thatdonors will have to bridge a financing gap of US$16billion a year to meet the goal of universal primaryeducation by 2015. Governments are coping with thecrisis in different ways, from countercyclical measuresto social safety net schemes, but many countries riskfalling behind target.
I 

UNESCO is a member of the Task Force on InnovativeFinancing for Education, which explores new and creativeways of financing development and meeting internationalobjectives.In addition to multi-stakeholder partnerships, the idea ofa levy – for instance, of 0.005 per cent – on transactionsbetween four major currencies could be explored. This could raise US$30 billion a year. Education bonds inlocal currency could also be considered in order to betterguarantee the financing of education sector projects. Aventure fund for investment in innovative education isanother idea being investigated.
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New donors
The influence of middle-income and developingcountries as South-South Cooperation (SSC) partnersand funders of development assistance has grown,along with that of the private sector, as a key factorin reducing poverty. New support includes foreigndirect investment, donations from philanthropists,foundations, corporations and non-governmentalorganizations, and aid from new donors such asChina, India and the Gulf States.
Targeted support
UNESCO has provided targeted support to countriesconsidered among those least likely to achieve EFA. Inthe 2010-2011 biennium, 20 priority countries were thusgiven special support in the areas of literacy, teachers,TVET or sector-wide policy and planning, in order tospeed up progress towards EFA. These countries areAfghanistan, Angola, Bangladesh, Burundi, Cambodia,Chad, Democratic Republic of the Congo, East Timor,
Ethiopia, Guinea, Haiti, Lao People’s Democratic Republic,Lesotho, Madagascar, Malawi, Mali, Mauritania, Rwanda,Togo, and Yemen.UNESCO is targeting some 15-20 additional countries inthe 2012-2013 biennium, while continuing to supportthe 20 initial priority countries through extrabudgetary.







SUB AGENDA-2

PROTECTION OF WORLD HERITAGE SITES IN AREAS OF ARMED CONFLICT.





SOME TERMS YOU SHOULD KNOW
WORLD HERITAGE SITE-
A natural or man-made site, area, or structure recognized as being of outstanding international importance and therefore as deserving special protection. Sites are nominated to and designated by the World Heritage Convention (an organization of UNESCO).

NON-STATE ACTORS
An individual or organization that has significant political influence but is not allied to any particular country or state.

ARMED CONFLICT
According to the definition of the International Humanitarian Law (IHL) it is to be distinct into two types:
 1) International armed conflicts involving two or more States, 
2) Non-international armed conflicts involving governmental and non-governmental troops or such groups only.
UN RESOLUTION
United Nations resolutions are formal expressions of the opinion or will of United Nations organs. They generally consist of two clearly defined sections: a preamble and an operative part. The preamble generally presents the considerations on the basis of which action is taken, an opinion expressed or a directive given. The operative part states the opinion of the organ or the action to be taken.





INTRODUCTION TO THE AGENDA
UNESCO is convinced that no development can be sustainable without a strong culture component. Indeed only a human-centered approach to development based on mutual respect and open dialogue among cultures can lead to lasting, inclusive and equitable results. Yet until recently, culture has been missing from the development equation.

Throughout history a heritage of any kind has been set with a high emotional value. As heritage, tangible or intangible has always been a mean for peoples to identify with their own history and culture. Therefore conservation and maintenance of cultural and natural heritage sites is of utmost importance and the fulfillment of this task is in the hand of our humanity. 

Unfortunately, heritage site have been endangered ever since their existence. Due to their great importance to its society and its being as a symbol of identity, they are a preferred target of offenders to create maximum damage to their  enemies with minimum effort. Aside from the intentional destruction of a heritage site, damages can also originate from negligence during times of armed conflict. Apparently heritage sites are physically vulnerable, tangible and intangible ones, as of the fact that most cultural heritage sites have been existing for many years and time has left it marks on the stability of it or the fact that natural heritages are delicate environmental systems and little changes of any kind can result into something disastrous or as tradition, one of the intangible heritages, is passed from generation to generation through the people of each of it and armed conflict is always a threat to human wellbeing as well. Armed conflict and war, earthquakes and other natural disasters, pollution, poaching, uncontrolled urbanization and unchecked tourist development pose major problems to World Heritage sites. Dangers can be ‘ascertained’, referring to specific and proven imminent threats, or ‘potential’, when a property is faced with threats which could have negative effects on its World Heritage values.

HISTORY OF AGENDA
WWII 
. By the time the world was in its period of world wars, there were internationally accepted norms prohibiting the looting of cultural property. In fact, the Hague conventions governed the conduct of war to ensure that the seizure of cultural property was banned. As well as the conventions, many allied nations put forth the most comprehensive efforts for the protection of artifacts during warfare. 
Cultural and heritage professionals and organizations in several Allied countries lobbied for programs to protect cultural property, domestically and abroad. A notable committee made by the U.S. would be the Monuments, Fine Arts and Archives (MFAA) made to be within the U.S. Army civil affairs division. This team would be composed of several museum professionals, historians and cultural experts already serving in the military. Their task was to identify cultural sites on the military maps so that the artillery and air force units avoid striking such zones. Several Allied nations followed this American example. 

The 1954 convention 
Countless icons of our heritage were damaged beyond repair during conflict. In response, the nations of the world gathered in the Netherlands draft of 1954’s Hague convention for the Protection of Cultural property in the event of Armed Conflict, in an attempt to ensure that such losses of cultural heritage during war would never occur again. 
The 1954 convention has to date been ratified by 95 states. 
However the effectiveness of this convention has become a subject of general concern in the early nineties, especially since it has been unable to prove itself during the second gulf war as well as the war in former Yugoslavia. Recent conflicts in Bosnia, Afghanistan and Iraq demonstrate that cultural heritage remains vulnerable during armed conflict. Examples include, the Sarajevo national library was burned, the national Museum of Bosnia and Herzegovina was pockmarked with sniper fire and museums in Afghanistan as well as Iraq have been looted. The ongoing lack of security in such areas contributes to the spread of this issue.
For a better understanding, delegates must read about the heritage sites that had been a victim of conflicts.

WHAT HAS BEEN DONE SO FAR?
Recently taking initiative of the matter, UNESCO has urged many countries in multiple zones of conflict to avoid wide range damage weapons such as airplane strikes upon lands. A good example would be the UNESCO urging Malian and French forces involved in the Mali conflict to protect the nation’s ancient cultural sites during ongoing air raids and ground attacks.
. 
Blue Shield: 
The international committee of Blue Shield (ICBS) was inspired by the 1954 Hague convention, which was the first international treaty focused exclusively on the protection of cultural heritage in the event of armed conflict. The ICBS was founded in 1996 to work for the protection of cultural heritage by coordinating preparations to meet and respond to emergency situations. 
A specific function of the committee is to ask parties, which ratified the 1954 convention to place their immovable cultural sites and property on the International List of Cultural Property under Enhanced Protection (which is maintained by UNESCO). The monumental archives and locations placed under this list usually have the blue shield emblem. Property with this emblem means that this specific cultural site is of great importance to humanity’s history and therefore military personnel responsible for its protection against vandalism are placed. 
Association of National Committees: 
Due to restrictions ICBS lacks the ability to deploy personnel to assist in a crisis concerning the issue of protecting cultural heritage. Therefore the blue shield committee initiated the development of an Association National Committees of the Blue Shield (ANCBS) in September 2006.
ANCBS serves as the emergency line for requests to help preserve endangered cultural heritage and provide administrative coordination of relief operations among other organizations. It also maintains an international list of available specialists in the area of disaster, prevention and contaminant strategies in each member country, as well as a central information center and web site in order to fully equip itself against any upcoming issue concerning the protection of cultural sites.



CURRENT SITUATION
ISIS(ISAMIC STATE OF IRAQ AND SYRIA)
“Islamic State extremists in Syria and Iraq are engaged in the most brutal, systematic destruction of ancient sites since World War II”
Since capturing about a third of Syria and Iraq last year, ISIS fighters have destroyed mosques, churches and archaeological sites, causing extensive damage to the ancient cities of Nimrud, Hatra and Dura Europos in Iraq. In May, they seized Palmyra, the Roman-era city on the edge of a modern town of the same name.
Countless other places falling under ISIS' territory could be at risk. The group controls more than 20 percent of the 10,000 archaeological sites in Iraq alone.
Dedicated to a radical interpretation of Islam, ISIS believes that nothing should pre-date the birth of the Prophet Mohammed, which according to the Gregorian calendar widely used in the West, is around 570 AD. “They consider these Islamic mausoleums to be against their beliefs, and they ban all visits to these sites,” Syria’s antiquities director Maamoun Abulkarim said.
During committee sessions, the plight of the World Heritage Sites in Iraq and Syria must be discussed, and we hope to see discussion upon the measures for their security as well. 


WARS IN AREAS LIKE YEMEN AND SYRIA
Heritage sites thousands of years old have come into the cross fire across Yemen, whose Roman moniker was “Arabia Felix”, or “Happy Arabia”, because of its lush, fertile valleys and mountains. The current violence centers on conflict between Houthi rebels, Zaidi Shias, and the ousted president Abed-Rabbo Mansour Hadi, who is supported by a Saudi-led coalition. UNESCO reported on June 2 that damage had been caused to the Great Dam of Marib, which dates from the 8th century BC and is considered as a wonder of technical engineering. It said that inscriptions of the Sabaeans, an ancient people from the Arabian Peninsula, “may also have been affected by the bombing.”
Yemen's General Authority for Antiquities and Museums released a statement blaming the damage on Saudi airstrikes, and called on the international community to condemn the act and intervene to stop it.
Conflicts in Syria such as the Bosra Conflict, between rebels and the Assad Regime, are proving to be detrimental to the World Heritage Sites prevalent in those regions.  
VIOLENCE IN MALI
The rise of violence in Mali also indicates an increasing threat to the historical sites. France launched air strikes against Islamic camps and mobile forces in northern Mali (January 2013) to stop a rebel offensive and “safeguard” the nation. Invoking The Hague Convention of 1954 for the Protection of Cultural Property during armed conflict, Bokova sent a letter to both Malian and French authorities urging them to respect the rules of the Convention. UNESCO has set up an emergency fund that will enable it to assess, rehabilitate and reconstruct heritage sites in Mali at a future date









TOPICS THE COMMITTEE MUST DISCUSS 
1. How to ensure the safety of the World Heritage sites prevalent in ISIS affected regions?

2. Are there Heritage Sites, which are under the threat of armed conflict, other than the ones recognized by UNESCO? If yes, must they be added to the List of World Heritage Sites?

3. In war-infected areas such as Yemen, how do we ensure   the security of World Heritage Sites such as the Old City of Sann’a?

4. What kind of legal framework, consisting of punishment policies for the crime of destruction of heritage sites  should the committee focus upon?

5. What steps should UNESCO take to protect Heritage Sites from the aggression of Non State Actors in the MENA (Middle East and North Africa) region? 

6. How to ensure proper implementation of Conventions?

7. How must UNESCO co-operate with the governments of Member States, to preserve Heritage Sites and bolster their security?




SUGGESTIONS FOR COMMITTEE

The Executive Board understands that the committee shall consist of a majority of first timers. Acknowledging this, here are some Research tips-

· Do not stick to the BG. Research from UN websites, State Government Websites and Trusted news agencies.
· Understand your countries stance on the agenda. Do not use only personal beliefs in committee.
· Research about the steps taken in the past by various organizations to protect Heritage Sites. Draw parallels between the situation then, and the situation now.
· Find out what UNESCO can, and cannot do. 
· Research about what other countries have done regarding to the agenda. This may help debate, commendation or even allegations. ;)
· Do not get overwhelmed by the big terms or Historical References while researching. Try to get the gist of what the articles say.
· Most importantly, think of your unique solutions which only require usage of your BRAIN.


 
LINKS FOR FURTHER RESEARCH
· http://www.unesco.org
· 
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